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Rubric Assignment 
 

 
  Source 

 
What is a 
rubric? 
 
 

 

 
“A rubric is a criterion based scoring guide consisting of a fixed 
measurement scale and descriptions of characteristics for each 
score point. Rubrics describe degrees of quality, proficiency or 
understanding along a continuum.” 
 
“…rubrics have two major aspects: coherent sets of criteria and 
descriptions of levels of performance for these criteria…The 
genius of rubrics is that they are descriptive and not evaluative.” 
 
My Interpretation: A rubric offers a clear set of guidelines for 
both execution and content of a given assignment. The rubric 
guides both the student in understanding expectations and the 
teacher in clarifying expectations, connecting them to learning 
goals and avoiding marks given for extraneous characteristics 
where inappropriate (ex: neatness). As learning occurs on a 
continuum, a rubric is meant to illustrate where on that 
continuum a student’s understanding lies. 

 
Wiggins & McTighe, 
p.173 
 
 
 
Brookhart, p.4 

 
Types of 
rubrics 

 
*Holistic: provides overall impression of a student’s work via a 
single score for product or performance. 
 
*Analytic: divides product or performance into desired criteria 
and scores each separately on a designated scale. 
 
*General:  can be used for various assignments 
 
*Task-specific: specific to one assignment and must be re-
written for each subsequent assignment. Contains answers to a 
problem and/or a list of facts or concepts the student should 
mention. 
 
*See also Appendix A for chart of types of rubrics and their 
pros and cons. 
 
Scoring Guide Rubric: An analytic rubric that lists on one set 
of  criteria: the highest possible performance for each category.  
Advantage: provides greater flexibility of response and is more 
efficient when assessing students who do well.  
Disadvantage: does not provide feedback for improvement to 
those students who do poorly. 
 

 
Wiggins & McTighe, 
p.173 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Stevens & Levi, p.46 

 
Rubric Design 
 

 
stage 1: Reflecting: take time to reflect on what we want from 
the students, why we created this assignment, what happened 
the last time we gave it and what our expectations are 

 
Stevens & Levi, p.39 
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Stage 2: Listing: focus on the particular details of the 
assignment and what specific learning objectives we hope to see 
in the completed assignment 
Stage 3: Grouping and Labeling: organize the results of our 
reflections from Stages 1 and 2, grouping similar expectations 
together in what will probably become the rubric dimensions 
Stage 4: Application: apply the dimensions and descriptions 
from stage 3 to the final form of the rubric 
 
My Interpretation: You must first know your learning goals 
for a given assignment before writing the rubric. Consider how 
the rubric, once completed for each student, will contribute to 
formative assessment. Use a sample of student work (from a 
previous year, perhaps) for your own guidance in highlighting 
assignment criteria and for illustrating to students what a “good” 
assignment looks like. 
 

 
Tips for 
Good 
Rubrics 
 
 

 
• “…rubrics are as good or bad as the criteria selected and 

the descriptions of the levels of performance under 
each.”  

• Rubrics are not assignment directions set into chart 
format 

• Rubrics consider performance of understanding 
• Be sure to double check that the rubric criteria are 

directly related to learning goals 
• When possible, include students in rubric development 
• Avoid including too many criteria 
• Be extremely clear 
• Be sure to use criteria that can be assessed (For example, 

avoid unclear gradations such as thorough vs good) 

 
Brookhart, p.4 
 
 
Brookhart, p.15 

 
Advantages 

 

 
• Rubrics reflect the understanding that learning occurs on 

a continuum. 
• Rubrics can be used in differentiated assignments, where 

one rubric is used but different performance options are 
offered to students. 

• Useful for formative assessment. 
• See also chart in Appendix A 

 
Wiggins & McTighe, 
p.175 
Gregory & Chapman, 
p.166 

 
Disadvantages 
 

 
• Can sometimes seem a little overwhelming to students. 
• Criteria that are too specific may overlook other 

strengths or weaknesses in a student’s work. 
• Rubrics can be time consuming to create and use. 
• See also chart in Appendix A 
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Position Statement and Reflection 
 

I don’t like rubrics. As a student, I find them overwhelming and frustrating to work with. Perhaps this is 

due to my previous lack of experience with rubrics. In my initial twenty years of schooling I neither saw nor 

heard of a rubric – ever. Thus, with this negative mentality, I approached my research for this assignment. To 

my dismay, I found precious little in the way of constructive criticism of rubrics or alternatives to the rubric. 

One exception was an article by Bob Broad that concerned itself with rubric design and effectiveness at the 

university level. While this may have implications for use of rubrics at the elementary level, I did not find that 

the article discredited rubrics sufficiently to omit them as a tool. Nonetheless, I believe the rubric should be 

used only where appropriate and has the potential, if criteria are too narrow, to miss certain student strengths 

and weaknesses. However, as a result of my research, I acknowledge that rubrics are useful, and often very 

appropriate, tools. The rubric does well in highlighting learning as a process and in providing feedback for 

student. When well written, it is helpful in keeping the teacher’s assessment process related to learning goals. It 

also allows students an opportunity to take charge of their own learning when they are involved in the creation 

process. 

The most important element of my research that I will take with me is the emphasis on understanding 

and learning as a work in progress. Wiggins & McTighe clearly describe understanding – and therefore, 

learning – as naturally occurring on a continuum. Students may have a more thorough or a more superficial 

understanding of a subject or skill, which should be reflected in the rubric. Using the rubric for this kind of 

information gathering is invaluable to the teacher in formative assessment and adaptation to student needs. The 

student may also refer to a rubric both pre- and post-submission of assignments for the purposes of meta-

cognition. This is how I hope to use rubrics most in my teaching – as a formative assessment tool. That said, I 

believe that checklists and other options for self-assessment, formative assessment and summative assessment 

have their place and I do not want to over-use the rubric. 

Another positive characteristic of the rubric is that it forces the teacher to consider what is to be assessed 

before assigning anything to the students. This tool keeps the teacher focused on what should be assessed and 
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how performance of that understanding can be best expressed by students. The possibility for confusion always 

exists, however. Too many critera, unclear criteria and a lack of clear division between the rating levels are 

pitfalls to be avoided. As such, great care must be taken in designing a rubric. In taking care to avoid these 

pitfalls, I hope the process of clarifying criteria in my own rubrics will assist me in clarifying my teaching 

goals. I believe that little reminders – like the process of designing an effective rubric – will substantially 

contribute to keeping me focused on what is important in student evaluation and in responding to student need. 

Finally, it should be said that the process of designing a rubric with the students can be a very successful 

method of allowing and encouraging students to take responsibility for their own learning. Very likely, students 

who have contributed to the creation of a rubric will have a more thorough understanding of the rubric’s 

criteria. The design process may include reviewing samples of previous students’ work – which is, again, 

helpful in increasing student understanding of what is expected in a given assignment/project. Although 

designing a rubric with students can be very time-consuming, the benefits are sufficient to justify engaging in 

this process at least once in a school year. 

In conclusion, I found the research for this assignment showed a need for effective rubrics in the 

classroom, and a need for teachers to carefully consider the construction of said rubrics. Like all tools, rubrics 

have their place and should not be used in any and all situations. I expect to use them sparingly but purposefully 

in aiding student learning and formative assessment. In particular, I look forward to designing a rubric with 

students, in order to observe how they think about their own work and learning. 
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Rubric Analysis 

 
 The rubric I will be examining is one my Cooperating Teacher (hereafter referred to as the CT) recently 

gave to the students. (See Appendix B, Rubric for Narrative Writing). It is an analytic, general rubric for 

Narrative Writing sourced from the MELS Teacher’s Guide. My CT has given the rubric to the students as a 

guideline for all narrative writing during this school year. At present they are working on writing a mystery 

story. I have observed some pros and cons in the use and construction of this rubric.  

 On the plus side, the CT talked through all the criteria with the students and they have been given a copy 

to keep in their writing notebooks. Unfortunately, students have not been offered a sample work to examine 

which would perhaps more clearly what those criteria should look like. 

 When I discussed the rubric with the CT, I noted that it includes a breakdown of percentages for each of 

the five levels enumerated. We discussed the advantage of including this breakdown, particularly as it responds 

to the desire of parents to understand their children’s grades in percentages. At this time I do not have any 

particular allegiance to letter grades versus percentages versus levels, but I expect that there are pros and cons to 

each. This rubric allows for flexibility in the type of grade the teacher may opt to use. 

 A criticism of this rubric would be with regards to its choice of wording in the delineations for each 

level. There is a clear difference between the lower levels (1 and 2) versus the higher levels (3 to 5), however I 

find the distinctions between levels 4 and 5 to be insufficiently defined. For example, in the Organization and 

Ideas Section, a level 5 states that students “establish a natural connection between story elements and ideas”, 

whereas a level 4 states that students  “establish a clear connection between story elements and ideas. Likewise, 

in the Structures and Features section, a level 5 says students use “…narrative structures in a deliberate 

manner”, whereas a level 4 says students use “…narrative structures in a sustained manner”. I find these 

distinctions too vague to be of use to students. To the teacher, the descriptives offer no concrete difference 

between levels. If I were to use this rubric, I would rewrite the levels in the hopes of more clearly illustrating 

the difference between a level 5 and a level 4.  



	 6	

 I do find the critera themselves to be relatively clear and allow for student creativity. The rubric also 

avoids writing assignment steps into the rubric itself. In spite of the above faults, some of the descriptives of 

within each level are actually very straight-forward. I would definitely use this rubric as a starting point and 

make some small modifications for greater efficacy and ease of use.  
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Appendix A Advantages and Disadvantages of Different Types of Rubrics 
 

Type of 

Rubric Definition Advantages Disadvantages 

Holistic or Analytic: One or Several Judgments? 

Analytic • Each criterion (dimension, trait) is 
evaluated separately. 

• Gives diagnostic information to teacher. 

• Gives formative feedback to students. 

• Easier to link to instruction than holistic 
rubrics. 

• Good for formative assessment; 
adaptable for summative assessment; if 
you need an overall score for grading, 
you can combine the scores. 

• Takes more time to score 
than holistic rubrics. 

• Takes more time to achieve 
inter-rater reliability than 
with holistic rubrics. 

Holistic • All criteria (dimensions, traits) are 
evaluated simultaneously. 

• Scoring is faster than with analytic 
rubrics. 

• Requires less time to achieve inter-rater 
reliability. 

• Good for summative assessment. 

• Single overall score does 
not communicate 
information about what to do 
to improve. 

• Not good for formative 
assessment. 

Description of Performance: General or Task-Specific? 

General • Description of work gives 
characteristics that apply to a whole 
family of tasks (e.g., writing, 
problem solving). 

• Can share with students, explicitly 
linking assessment and instruction. 

• Reuse same rubrics with several tasks 
or assignments. 

• Supports learning by helping students 
see "good work" as bigger than one 
task. 

• Supports student self-evaluation. 

• Students can help construct general 
rubrics. 

• Lower reliability at first than 
with task-specific rubrics. 

• Requires practice to apply 
well. 

Task-

Specific 

• Description of work refers to the 
specific content of a particular task 
(e.g., gives an answer, specifies a 
conclusion). 

• Teachers sometimes say using these 
makes scoring "easier." 

• Requires less time to achieve inter-rater 
reliability. 

• Cannot share with students 
(would give away answers). 

• Need to write new rubrics 
for each task. 

• For open-ended tasks, good 
answers not listed in rubrics 
may be evaluated poorly. 

Source: From Assessment and Grading in Classrooms (p. 201), by Susan M. Brookhart and Anthony J. Nitko, 2008, 

Upper Saddle River, NJ: Pearson Education. Copyright 2008 by Pearson Education.  
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